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A humanitarian perspective on education: a philosophical analysis of the problem of
preserving the human dimension in the era of technological civilization

This article examines the importance of studying the humanities perspective on education in the process of
personality development in the educational environment. It analyzes the key functions of a humanities educa-
tion and its impact on the development of students' moral qualities, critical thinking, and social responsibility.
Particular attention is paid to the role of the humanities in the context of digitalization and globalization of
modern society. The authors offer a traditional interpretation of education as one of the most important mech-
anisms for the reproduction of culture, the transmission of knowledge, and the development of personality.
However, they emphasize that in the modern world, its meaning is becoming the subject of increasingly heat-
ed philosophical debate. The authors attribute the challenges to education to the development of digital tech-
nologies, artificial intelligence, labor automation, and the global economy, which has led to the educational
system being increasingly evaluated through criteria of efficiency, competitiveness, and the demand for grad-
uates in the labor market. As a result, the humanities dimension of education often finds itself on the periph-
ery of public attention. However, at the same time, according to the authors, it is the humanitarian perspective
that allows us to see education not only as a means of acquiring professional competencies, but also as a pro-
cess of developing a person as an individual, a subject of culture, and a bearer of moral and civic responsibil-
ity. The authors emphasize that the humanities perspective on education represents a particular way of under-
standing the educational process, in which the focus is not on professional training as such, but on personal
development, the formation of an individual’s value system, and the capacity for meaningful existence.

Keywords: education, humanitarization of education, personality, values, constructive thinking, critical think-
ing, culture, upbringing, communicative culture, humanistic competence, creative thinking.

Introduction

Modern society is experiencing a period of intense social, economic, and technological transformation.
Under these conditions, education must be not only a tool for imparting knowledge and professional compe-
tencies, but also a crucial factor in shaping a person's worldview and personal potential.

The relevance of a humanities perspective in education is also driven by the need to cultivate individu-
als capable not only of effectively performing professional tasks but also of understanding their responsibil-
ity to society, culture, and future generations.

The relevance of this problem is also driven by the fact that modern society faces a paradoxical situa-
tion. The higher the level of technological development, the more acute becomes the need to understand hu-
man existence, moral guidelines, and cultural identity. If technology allows people to change the world
around them, then a humanities education helps them understand the purpose of these changes. The purpose
of this paper is to provide a philosophical analysis of the humanities dimension of education as a means of
preserving human agency in the context of modern civilization and a digitally connected society.

The humanities perspective on education emphasizes the development of personality, moral values,
constructive and critical thinking, a culture of communication, and social responsibility, rather than solely
the acquisition of technical knowledge.

Modern education is confronted with constant technological and social change, requiring not only pro-
fessional training but also flexible humanities competencies. In the era of Al and automation, the need for
empathy, interdisciplinary thinking, and an ethical approach is growing. The humanities component pro-
motes social integration and civic maturity.

Even ancient thinkers associated education not only with the transmission of knowledge as such, but
with the formation of a person. In the dialogue «The Republic,» Plato considers education as the process of
turning the soul to the truth. According to him, «Education is the art of turning the soul in the right direc-
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tion». He emphasized that in the direction in which someone was educated, such will, perhaps, be his entire
future path... A very definite and pronounced result ultimately depends on education: either good or its oppo-
site» [1; 195]. This position demonstrates that education is understood as an internal transformation of the
individual. A person becomes educated not when he masters a certain amount of information, but when he
acquires the ability to distinguish between good and evil, truth and error. We can identify Plato's basic prin-
ciples, which must be implemented in modern education and upbringing. Of course, first of all, this is a reli-
ance on everything positive in a person, secondly, the unity of educational influences from all levels of the
education system, and thirdly, the social orientation of education.

Avristotle held a similar position. In his treatise «Politics,» he noted: «The purpose of education is to
make citizens virtuous» [2; 128] . Thus, ancient philosophy viewed education primarily from a moral per-
spective. Education should not only teach, but also cultivate.

The ancient tradition developed the concept of the unity of knowledge and virtue. This idea would later
become the foundation of the humanities model of education. In this regard, we can recall the English thinker
J.H. Toland.

A new understanding of education emerged during the Enlightenment and classical German philosophy.
Wilhelm von Humboldt's concept played a special role, exerting a profound influence on the development of
the European university. Humboldt asserted: «The true goal of man is the most complete and harmonious
development of his powers into a unified whole. Education must have a single goal — the upbringing of
man, because the «true» goal of «man» was the «highest and most harmonious development of his abilities
to a complete and consistent wholex.[3; 27]

This idea became the foundation of the humanistic educational model. Education should develop not
isolated skills, but the individual in their full intellectual, moral, and creative capacities. Within the
Humboldtian tradition, the university is understood as a space for the free pursuit of truth. Its purpose is not
to produce specialists, but to develop the individual. This position remains relevant today. The modern trend
toward narrow professionalization often leads to the loss of a holistic view of the individual. A specialist
may possess a high level of technical training but struggle to comprehend the social and moral consequences
of their work.

The 20th century brought fundamentally new challenges to education. The development of science and
technology was accompanied by the emergence of a special type of thinking, which many philosophers char-
acterized as technocratic.

The existential tradition occupies a special place in the philosophy of education.

Research methods

The study’s methodological framework is grounded in systemic, anthropological, comparative,
humanistic, and axiological approaches, enabling an examination of the humanistic dimension of education
in conjunction with the processes of personality formation, cultural development, and the transformation of
the educational environment. The study employs methods of philosophical analysis, synthesis, and
interpretation of scholarly sources addressing issues related to education, the humanities, and personality
development. A systemic approach is applied to view education as an integral socio-cultural process
encompassing knowledge transmission, cultural reproduction, and the development of learners’ personal
gualities. The anthropological approach considers education as a process of human development that fosters
self-awareness, moral values, and the capacity for meaningful interaction with society. The axiological
approach is used to analyze the role of the humanities in shaping values, critical thinking, and social and
civic responsibility. The comparative method is employed to contrast the traditional view of education as a
mechanism for knowledge transmission with contemporary interpretations emerging in the context of
digitalization, the rise of artificial intelligence, labor automation, and globalization. Critical analysis is used
to identify contradictions between the educational system’s primary focus on professional efficiency and the
need to preserve the humanistic dimension of education. Additionally, the study employs methods of
asynchronism, content analysis, and interpretation.

Results and Discussion

Martin Heidegger was one of the first to raise this issue. In his work «Time and Being,» he wrote: «The
essence of technology is not at all something technical» [4; 221]. Heidegger sought to demonstrate that tech-
nology is more than just a collection of tools. It becomes a way for humans to relate to the world. When effi-
ciency becomes the highest value, humans begin to perceive both the surrounding environment and them-
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selves as resources. This logic is gradually permeating the field of education. Education is beginning to be
evaluated based on the number of competencies mastered, the employability of graduates, and economic ef-
ficiency. At the same time, questions of meaning, morality, and spiritual development are relegated to the
background.

Criticism of this approach is also found in the works of Herbert Marcuse. In his book One-Dimensional
Man, he noted: «People recognize themselves in their products; they find their soul in a car, a stereo system,
a kitchen appliance.» [5; 12].

Marcuse believed that industrial society creates a person focused exclusively on consumption and func-
tional efficiency. Education in such conditions becomes a mechanism for adapting the individual to the exist-
ing system, rather than a means of critically understanding it.

Representatives of this school of thought proceeded from the premise that education is primarily associ-
ated with the search for the meaning of human existence.

Karl Jaspers, in his work «The Idea of the University,» 1953, asserted: «Education leads man to him-
self» [6; 107]. At first glance, this idea seems simple. However, it contains profound philosophical meaning.
A university should not only impart knowledge but also help a person realize their own individuality. For
Jaspers, education is a space for spiritual communication between teacher and student. Its goal is to develop
a free individual, capable of independent thought and responsible decision-making.

Since the world is incomplete, humans hope to find peace not in transcendence, as other existentialist
philosophers believed, but in a world they can change and make better. Humans develop a belief in the pos-
sibility of achieving perfection on Earth. But the real world is contradictory and highly complex, posing a
variety of questions and forcing humans to solve the problems they encounter. How do humans cope with
and overcome the most difficult situations? What spiritual guidelines guide humans in the 20th century, and
how can they be developed and strengthened in the modern industrial world?

Jaspers provides answers to these questions in his theory of humanity, outlined in his book «The Spir-
itual Situation of the Time»: «The formation and development of man occurs not only through biological
inheritance, but primarily through traditions and the historical experience accumulated by humanity in the
realm of knowledge and relationships» [7] . He attaches particular importance to the fundamental principles
of upbringing and education, which cannot be built without the support of historical traditions. Let us recall
the words attributed to Bismarck: «The Franco-Prussian War was won by a German teacher» uttered by the
German teacher Peschel. Traditions operate in a historical world in which individuals are born and formed
through systematic education by parents and schools, institutes, and various social institutions, as well as—
throughout life—what the individual hears, sees, and learns, what they absorb, assimilate, and what «be-
comes their education, as if second nature».

Jaspers was a proponent of the idea of the continuity of eras and generations, their spiritual interpenetra-
tion and mutual enrichment. The reform of higher education in Germany, prepared by him and Martin
Heidegger in 1933, became the «Center for Spiritual Legislation.»

The existential approach allows us to view education as a process of self-discovery. People learn not
only to understand the world but also to recognize their place in it.

The issue of humanizing education has been actively explored in both foreign and Soviet science, as
well as contemporary Russian and Kazakh science and philosophy. For example, in international studies, the
issue of the humanities perspective has received considerable attention from proponents of democratic edu-
cation (M. Nussbaum), caring pedagogy (N. Noddings), and critical pedagogy (P. Freire). The fundamental
tenets and principles of UNESCO and OECD educational strategies are of great importance. They also prior-
itize the development of personality, civic responsibility, and moral potential.

In Russian philosophy, the humanities understanding of education is closely linked to the concept of the
individual. Nikolai Berdyaev once wrote: «Personality is a spiritual and religious category.» «The creation...
of a new man and the brotherhood of man is a spiritual, religious task; it presupposes the inner rebirth of
people» [8; 15].

For Berdyaev, a person cannot be reduced to a set of social functions or professional roles. The individ-
ual possesses inner freedom and creative potential. Consequently, education should facilitate the develop-
ment of a person's spiritual nature.

Similar ideas were developed by Vasily Zenkovsky, who emphasized the need to cultivate a holistic
personality. Zenkovsky's position on education was progressive: he advocated for its universality, accessibil-
ity, and continuity, implying the integration of school, preschool, and extracurricular education. However, in
contrast to the narrowly understood goal of quantitative expansion of the educational sphere, he prioritized
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the task of qualitative deepening, aimed at preparing the individual for a full civic life and responsible social
activity. The key goal of social education, according to Zenkovsky, is to develop in the individual the ability
to overcome narrowly egoistic interests and focus on serving the public good [9, 10]

In Soviet and Russian philosophy and pedagogy, the humanities focus of education is explored in the
context of L.S.Vygotsky's cultural-historical theory, V.V.Davydov's developmental learning,
E.V. Bondarevskaya and V.V. Serikov's student-centered education, and the concepts of humanizing the ed-
ucational process developed by V.A. Slastenin and I.A. Zimnyaya.

Nevertheless, in the 21st century, humanities education faces a number of serious challenges.

- The educational environment is rapidly becoming digital.

- Artificial intelligence is beginning to perform many intellectual functions previously considered ex-
clusively human.

- The market logic of organizing the educational process is strengthening.

As a result, humanities disciplines are often perceived as less useful than technical and economic fields
of study. However, such an assessment is superficial. Today, the humanities perspective on education is
viewed not only as a means of humanizing the educational process but also as a methodological foundation
for reforming education in the context of the digital transformation of society. Humanitarianization is under-
stood not only as an expansion of the humanities component of educational content but also implies a re-
thinking of the goals of education through the development of critical thinking, empathy, agency, civic re-
sponsibility, and the ethical culture of the individual. This approach allows for the integration of humanities
values into the technologically oriented educational models of the 21st century.

It is necessary to recognize that personality is formed through communication, and education is not the
production of human capital, but a space for dialogue where the ability to understand others is developed.

One cannot but agree with Nussbaum, who is convinced that without the humanities, the development
of critical thinking, empathy, and civic responsibility is impossible. In her book Not for Profit, Martha Nuss-
baum addresses the question of why democracies need the humanities. «The thirst for profit threatens the
world's education systems with a profound crisis. | won't deny that the natural sciences and social sciences
(economics in particular) also play a key role in educating citizens. However, no one intends to abandon the
study of these disciplines, so | will focus on what is both of undoubted value and at the same time signifi-
cantly endangered.» [10; 17].

In recent years, scientific knowledge has also focused on developing imagination, critical thinking, and
logical analysis. Researchers today emphasize that the natural sciences are more a friend of the humanities
than their enemy.

Faced with a contemporary spiritual crisis, modern society has become acutely in need not only of spe-
cialists but also of people capable of understanding the complexity of human relationships, respecting cultur-
al diversity, and making morally sound decisions.

Of course, when setting the goal of humanization, it is necessary to answer the philosophical question:
what function should humanities education fulfill in the era of artificial intelligence?

What are the characteristics of human superiority over artificial intelligence:

- the capacity for moral responsibility;

- the capacity to experience meaning;

- the capacity for creativity;

- the capacity for empathy;

- the capacity for free choice.

These qualities are becoming the central focus of a humanities education. Therefore, the following the-
sis can be advanced: it is important to consider that while artificial intelligence can replace some intellectual
labor, it cannot replace human conscience, moral responsibility, or the ability to experience love, compas-
sion, and a sense of duty. The study of history, philosophy, literature, and art allows people to become famil-
iar with the experiences of different eras and peoples, to understand questions of good and evil, justice, free-
dom, and responsibility, and to develop their own set of value preferences.

Modern technologies have significantly changed the educational environment. However, the develop-
ment of artificial intelligence, the automation of production, and the digitalization of society do not diminish
the importance of humanities. On the contrary, with technological progress, the need for specialists with a
high level of social responsibility, ethical awareness, and the ability to make decisions in non-standard situa-
tions is increasing. The humanitarization of education helps maintain a balance between technical develop-
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ment and human values. It contributes to the development of individuals capable of using the achievements
of science and technology for the benefit of society.

The history of education has seen a shift from a deficit of knowledge to a deficit of meaning. While
previously the primary goal of education was the transmission of information, in the 21st century, infor-
mation has become universally accessible. Therefore, a humanities education must fulfill a new function—
not so much imparting knowledge as developing a person's ability to navigate the world of meanings, values,
and moral choices.

This idea can be developed further:

- in an agrarian society, education transmitted tradition;

- in an industrial society, it transmitted professional skills;

- in an information society, it transmitted competencies;

- in the era of artificial intelligence, education must shape individuals as subjects of responsibility.

It is important to note the attention Western researchers have paid to this issue, which has also inspired
Russian researchers to explore the humanities perspective on education.

Caring pedagogy emphasizes the development of empathy through education, aiming to develop social-
ly responsible individuals and humanize the educational environment.

Viewing education as a global good, the development of personality through humanitarian values, mod-
ern researchers believe that education should be focused on the holistic development of the individual, incor-
porating humanitarian values.

A humanities perspective on education allows us to view education as a practice of preserving the hu-
man in each person. In the age of digitalization, the importance of a humanities perspective is determined not
by the quantity of knowledge imparted, but by the ability to provide the conditions for the development of
individuals capable of critical thinking, responsibility for their actions, and awareness of the meaning of their
own existence. Therefore, an educational policy that marginalizes the socio-humanities component of educa-
tion is difficult to justify.

What is the meaning of human life, what are the boundaries of freedom and responsibility, what is a
human being? These questions can be answered when the student should not be treated as a computer or as a
vessel to be filled with knowledge; rather, education should ignite the student's capacity to develop an inde-
pendent worldview and moral orientation. A humanities education reminds us of the value of the human per-
son, respect for others, and the need to preserve cultural heritage.

Development of constructive and critical thinking. The information age has presented humanity with a
new challenge: learning to navigate the vast flood of information. Today, simply receiving information is not
enough; it is important to be able to analyze it, compare facts, and identify unreliable data.

Humanities disciplines develop critical thinking skills, teach students to argue their own position, and
respect alternative points of view. This transforms people from passive consumers of information to active
participants in public life.

In the future, society will need not just specialists skilled in working with technology, but people capa-
ble of making responsible decisions in complex ethical situations. Therefore, the humanities component of
education is becoming no less important than technical training.

The importance of a humanities perspective for education reform today lies in:

-integration of knowledge and competencies — a humanities perspective helps combine technical and
social skills.

-development of civic identity — development of critical thinking and social awareness.

-sustainability of the education system — humanities values promote adaptability to societal changes.

-development of an innovative culture — creative thinking and interdisciplinarity support innovation.

Incorporating Al ethics into the school curriculum is a direct application of the humanities approach to
technical reform.

Conclusion

Humanities education should not be viewed as a secondary component of the educational system, but as
its ideological core.

The humanities approach to education is an approach that focuses on the individual as the highest value
of the educational process. Its primary goal is to develop spiritual and moral qualities, foster a humanistic
worldview, and develop the ability to meaningfully interact with the world around us.
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Unlike narrowly focused professional training, humanities education aims to understand cultural, histor-
ical, and social processes. It fosters the ability to analyze events, evaluate their consequences, and make re-
sponsible decisions.

Thus, the humanities approach to education plays a vital role in the development of a well-rounded in-
dividual. It fosters moral qualities, critical thinking, communication skills, and social responsibility. In the
face of modern challenges, a humanities education is becoming a necessary condition for the harmonious
development of individuals and the sustainable development of society as a whole.

A philosophical analysis of the humanities perspective on education reveals that the problem of educa-
tion extends far beyond professional training. From ancient philosophy to modern concepts, education has
been viewed as a process of shaping individuals, their values, and their worldview.

The ideas of Plato, Aristotle, Humboldt, Heidegger, Jaspers, Berdyaev and Nussbaum suggest that a
humanities education fulfills a unique cultural mission. It promotes personal development, fosters moral re-
sponsibility, and preserves the human capacity for critical thinking.

In the context of digitalization and the rapid development of artificial intelligence, the importance of a
humanities education is not diminishing, but rather increasing. Its primary goal is to preserve the human di-
mension of culture and protect individuals from becoming mere components of a technological system.

While a humanities education was previously justified by the need to study culture, today it is becoming
a prerequisite for preserving human uniqueness. Artificial intelligence is capable of analyzing data, generat-
ing texts, and solving problems, but it lacks moral responsibility for its decisions. Consequently, humanities
education is becoming not a supplement to technological progress, but rather its necessary ethical corrector.

Thus, a humanities perspective in education should be viewed as a prerequisite for the existence of a
free, responsible, and culturally developed individual in the modern world.
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JL.T. bana6ekosa, M.B. Knummna, B.I1. Kazapsin

Binim OepyaiH ryMaHUTAPJIBIK PAKYPChI: TEXHOJOTHSVIBIK 6PKEHUET JdYipinae
aJlaMHu eJIIeM/Ii CaKTay MIceJieCiH PrIocoPusIIbIK TaJaay

Maxkanazna GiniMm Oepy OpTacklHAA TYJIFaHBI AAMBITY TPOLECIHAC OUTiM OepymiH TYMaHUTapIbIK TYPFBIIaH
KO3KapachlH 3epPTTEYIiH MaHbI3ABUIBIFBI KapacThIpbUiasl. COHBIMEH KaTap TyMaHHTApIibIK OiliM OepyniH
Heri3ri GyHKIMsIIaphl )KOHE OHBIH CTYJCHTTEPAIH aJaMIepIIiliK KaCHeTTepiH, CHIHU OWIaybl MEH JICYMETTIK
JKayanKepUIUNriH JambeITyra ocepi Tammanasl. Kasipri KoramHBIH UUQpIaHAbIpysl MeH kahaHmaHy
JKaFJalbIHIaFbl TYMaHUTAPIIBIK FRUIBIMIAP/BIH POJliHe epeKilie Ha3ap ayaapbuiafbl. ABTopiap OutiM Gepymai
MOJICHHETTI JKAHFBIPTYABIH, OiniM OepyaiH >KoHE TYJIFaHbl JaMBITYABIH ©H MAaHBI3Ibl TETIKTepiHiH Oipi
peTiHze ASCTYpii TYCIHAIpyHi ychIHanbl. JlereHMeH onap Kasipri oJaemje OHBIH MoHiI OapraH calblH KbI3Y
(unocoGIIBIK MiKipTaaac TaKbIPHIObIHA alfHANBIN Kelle JKaTKAHBIH aTal eTeli. Makaia aBTopiapsl OitimM
Oepynmeri  KUBIHIOBIKTApAbl  MUQPIBIK  TEXHOJNOTWSUIAPABIH,  JKacaHIbl  MHTEIUIEKTIHIH,  eHOEKTI
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ABTOMATTaHABIPYABIH JKoHE jxahaHAbIK dKOHOMHKAHBIH OaMybIMeH OaiiaHbicThIpanbl, Oy Oimim Oepy
JKYHECiHIH THIMIUTIK, Oocekere KaOUIETTLNIK >kKoHE €eHOCK HapBIFBIHIAFBl TYJEKTEpPre IEreH CYpPaHbIC
KpHUTEpUiliepi apKpUIbl OaramaHyblHa okenai. HoTmwkecinae OimiM 6epyaAiH ryMaHUTapIBIK eneMi keOiHece
KOFaM Ha3apbhlHaH THIC Kalanbl. JlereHMeH aBTOpJIapIblH IKIpiHINE o7 TyMaHHTapJIBIK FBUIBIMAAD
TYPFBICBIHAH OLTiM Oepy/i Tek KaciOM KY3bIPeTTUIKTepAl Hrepy Kypaibl peTiHe FaHa eMec, COHBIMEH Oipre
amaMIpl JKeKe TYJIFa, MOAEHHMET CyOBeKTici J>KoHe aJaMIeplIUIiK MeH a3aMaTTHIK JKayallKepIIiLTiKTi
TachIMaJIayIIbl PETiHAe JaMBITy Ipoleci peTiHae KapacThIpyFa MYMKIHAIK Oepeni. ABTopiap Oinim 6epynin
TYMaHUTApJIBIK paKypcThl O11iM Oepy YIepiciH TYCIHYAIH epeKIle TICiIi eKeHiH atan kepcereni. by Tacinge
OacTbl Hazap KociOM MAspIBIKTHIH ©3iHE eMeC, TYJIFaHbIH JaMyblHa, OHBIH KYHIBUIBIKTAp OJIEMiHE JKOHE
caHaJbl eMip cypy KabijeTiHe ayaapbuiabl.

Kinm ce30ep: 6imim Oepy, OimiM Oepyai rymMaHu3anusiay, TYIFa, KYHIBUIBIKTap, KOHCTPYKTUBTIK OWiay,
CHIHIApIBl OiJay, MOJCHHET, TopOHe, KOMMYHHMKATHBTIK MOICHHET, TyMaHUTapiblK KY3BIPETTLIIK,
MIBIFapMaIIBUIBIK Offay.

JL.T'. bana6ekosa, M.B. Knummmna, B.I1. Kazapsiu

I'ymanutapublid pakypc o0pa3oBanus: pujiocopckuii aHaIn3 NPoodIeMbl COXPaAHEHMSI
YeJI0Be4YeCcKOro u3MepeHms B 310Xy TeXHOJOTHYeCKOH HMBUJIN3ALNHU

B craThe paccMaTpuBaeTCs 3HAUCHHE HCCIICJOBaHMS I'YMaHHTapHOTO pakypca o0pa3oBaHHs B Ipolecce
(hopMHpOBaHHSA TMYHOCTH B 00pa30BaTeNbHON cpefe. AHANU3UPYIOTCS OCHOBHBIC (DYHKIIMH T'yMaHHTAPHOTO
00pa3oBaHus, €ro BIUSHUE HAa PAa3BUTHE HPABCTBEHHBIX KA4€CTB, KPUTHYECKOTO MBIIUICHHS H COLMAIBLHON
OTBETCTBEHHOCTH oOydaromuxcs. Ocoboe BHIMaHHE yIeNseTCs pOJId TYMaHUTAPHBIX JTUCHHUIUINH B YCJIOBH-
X IU(PPOBU3ALUH U ITI00ANTU3ANUK COBPEMEHHOTO 00IIecTBa. ABTOPHI JAIOT TPAAUIMOHHYIO TPAKTOBKY 00-
pa3oBaHUs KaK OJJHOTO M3 BaKHEHIINX MEXaHW3MOB BOCIPOW3BOACTBA KYJIBTYPHI, IIepeaadn 3HaHUH U pop-
MHPOBaHUsI IMYHOCTH. BMecTe ¢ TeM OHH MMOJUepKUBAIOT, YTO B COBPEMEHHOM MHUPE €TI0 CMBICI CTAHOBHUTCS
peaMeTOM Bce Oosee ocTphIX prmocodpekux auckyccuid. IIpoGneMHOCTE 00pa30BaHUs aBTOPHI CBSZBIBAIOT C
pa3BUTHEM LU(PPOBBIX TEXHOJIOTHH, HCKYCCTBEHHOTO MHTEIUICKTa, aBTOMATH3AIMH TPy U II100aIbHOM KO-
HOMHKH, 4TO NPHUBENIO K TOMY, YTO 00pa3oBaTeibHasi CHCTEMa BCe Yallle OLICHWBACTCS 4epe3 Kputepuu 3¢-
(heKTHBHOCTH, KOHKYPEHTOCIIOCOOHOCTH U BOCTPEOOBAHHOCTH BBITYCKHHUKOB Ha PBIHKE Tpy/a. B pesyibrare
T'YMaHHTapHOE M3MepeHHe 00pa3oBaHMs HEPEAKO OKa3bIBaeTCsl Ha Mepudepun OOLIECTBEHHOTO BHHMAHHUSL.
OpnHako, 0 MHEHHIO aBTOPOB, IMEHHO TYMaHUTAPHBIA PaKkypc MO3BOJISET YBUJIETh B 00pa30BaHUH HE TOJIBKO
CpPEICTBO MPUOOPETeHNs MPOPECCHOHATBHBIX KOMIIETEHIINH, HO U TPOIIECC CTAHOBJICHHS YEIOBEKa KaK JIM4Y-
HOCTH, CyObEKTa KyJIbTYPhl H HOCUTENS HPABCTBEHHOW M I'PaXkKJaHCKOW OTBETCTBEHHOCTH. ABTOPBI IMOJYEP-
KHBAIOT, YTO TYMAaHUTAPHBIN paKypc 00pa3oBaHUS MPECTABISIET cO00M 0COObI croco0 MoHNMaHus 00pa3o-
BaTeJBbHOTO IMpOLEcca, B IIEHTPE KOTOPOTO HAXOIHUTCS He MpodeccHOHanbHas MOArOTOBKA KaK TakoBas, a
pa3BHUTHE JIMYHOCTH, €€ [IEHHOCTHOTO MUPa M CIOCOOHOCTH K OCMBICIICHHOMY CYIIIECTBOBAHHIO.

Kniouesvie cnosa: obpa3oBaHWe, TyMaHHTapH3alys 00pa3oBaHMS, JMIHOCTb, IEHHOCTH, KOHCTPYKTHBHOE
MBIIIUICHNE, KPUTUIECKOE MBIIUICHHE, KyJIbTypa, BOCIUTAaHHE. KOMMYHHKaTUBHAS KyJIbTypa, TyMaHUTapHas
KOMIIETEHTHOCTb, TBOPYECKOE MBIIIIJICHHUE.
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